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Unfolding Case

Unfolding cases utilize clinical scenarios that are valuable for developing critical thinking
and problem solving competencies for the nursing student (Feingold, Calaluce, & Kallen, 2004).
Utilizing a holistic rubric allows the instructor to focus on the element of critical thinking aside
from the additional content of knowledge and technical skill. A purposive judgment of critical
thinking includes addressing the behaviors of analysis, interpretation, evaluation, inference,
explanation, and metacognitive self-regulation (Landis, Swain, Friehe, & Coufal, 2007). Drs.
Peter and Noreen Facione developed the “Holistic Critical Thinking Scoring Rubric” as a
reliable tool to assess these behaviors in the context of critical thinking (Facione & Facione,
2009). The Facione (2009) rubric was modified and utilized as an assessment tool for the

unfolding care regarding blunt abdominal trauma.
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Unfolding Case Rubric

Table 2: BLUNT ABDOMINAL TRAUMA UNFOLDING CASE RUBRIC

Level

Description

4

Consistently does all or almost of the following:

Accurately interprets evidence, statements, information and questions

Identifies the prominent reasons and claims

Thoughtfully analyses and evaluates major assessment findings and differential diagnoses
Draws warranted, judicious, non-fallacious conclusions

Justifies key results and procedures; explains assumptions and reasons

Fair-mindedly follows where evidence and reason lead

Does most or many of the following:

Accurately interprets evidence, statements, information, and questions

Identifies relevant arguments and claims

Offers analysis and evaluations of obvious assessment findings and differential diagnoses
Draws warranted, non fallacious conclusions

Justifies some results or procedures; explains reasons

Fair-mindedly follows where evidence and reason lead

Does most or many of the following:

Misinterprets evidence, statements, and information, questions

Fails to identify strong, relevant counterarguments

Ignores or superficially evaluates assessment findings and differential diagnoses

Draws unwarranted or fallacious conclusions

Justifies few results or procedures; seldom explains reasons

Regardless of the evidence, maintains or defends views based on self-interest or preconceptions

Consistently does all or almost all of the following:

Offers biases interpretations of evidence, statements, and questions or personal point of view
Fails to identify or hastily dismisses strong, relevant counterarguments

Ignores or superficially evaluates obvious assessment findings and differential diagnoses
Argues using fallacious or irrelevant reasons, and unwarranted claims

Does not justify results or procedures, nor explain reasons

Regardless of the evidence, maintains or defends views based on self-interest or preconception
Exhibits close-mindedness or hostility to reason
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